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While they are still pursuing their bachelor’s degrees, future teachers must already start asking the question

Viewing videos of their own micro-teaching (a make-believe teaching encounter) can stimulate pre-service

teachers to reflect about their teaching skills.

/ “What can | improve in my teaching?”

/ In subjects involving strategies of teaching, video recording of micro-teaching may be considered to activate

reflective practice.

INTRODUCTION

Teachers must have the ability to reflect on their practice, that is, teachers must be able to look back

at why or how their performance progressed the way it did (Salandanan, 2008). They must be able to explore
critically their own teaching practice for self-improvement and development (Orlova, 2009). Ideally, the
ability to reflect must take root at the pre-service level (Orlova, 2009). In fact, the major responsibility of

a pre-service teacher is to implement instruction and reflect on what happened in class

A valuable tool to assist reflection is video
recording in answer to the question “What can I improve?”.
The video record is a permanent and objective resource
(Orlova, 2009). Since it can be viewed repeatedly, it can
build up one’s tolerance in seeing ones self in action
and allow for a more detached stance in relation to
teaching performance (Donnely and Fizmaurice, 2011).

Micro-teaching can improve teaching at both
in-service and pre-service levels when it is used to
provide feedback to the micro-teacher (Etkina, 2010).
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The study involved sixteen (16) third year Bachelor of Secondary Education (major in Physical
Science) students in the subject Teaching Strategies in Physical Science. These pre-service teachers
answered a questionnaire after viewing a video of their own micro-teaching session, which involved a
teaching strategy (student- or teacher-centered; involving a skill, scientific value/attitude, or concept).
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(Etkina, 2010).

Micro-teaching is a scaled-down, make-believe
teaching encounter that provides the teacher an opportunity
for the practice of teaching skills (Maheshwari, 2011). It is
most effective with groups of four to six members (be it actual
students or peers); it should be complete but brief and, should
be around 12 to 15 minutes in length (Salandanan, 2008).

Taken together, video recording of micro-
teaching can enhance reflective practice for the self-
improvement and development of would-be teachers.
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Improves Teaching Practice .
The pre-service teachers agreed to a high extent
that the video of their micro-teaching provided valuable  °
feedback regarding teaching. The feedback involved:
organizing and delivering the lesson, managing time, .
controlling and projecting one’s self, modulating voice, -«
pronouncing words, using correct grammar, standing °
correctly, using appropriate facial expressions, identifying ~ *°
mannerisms, and distracting actions (e.g., looking often at | Furthermore, their agreement with the idea
notes or lesson plan), and knowing what the students were . that videos provided additional benefits is consistent
doing. « with the literature on the usefulness of video for self-
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The recognition of pre-service teachers that
the video of their micro-teaching provided valuable
feedback regarding teaching implies that video
recording enhances reflection, as others have also
claimed (Can, 2009; Dweikat, nd; Nhu and Thuy, nd).

feedback (Can, 2009; Guo, 2009; Nhu and Thuy,
nd ) and on it being a permanent and objective
record (Orlova, 2009; Nhu and Thuy, nd) that can
be viewed repeatedly (Donnely and Fitzmaurice,
2011). It is also consistent with findings that micro-
teaching can be beneficial in identifying weaknesses
and strengths, in line with the claims of micro-
teaching literature ( Igwe et al., 2013; He and Yan,
2011). The major implication of these results is that
video recording can stimulate reflective practice.

Provides Other Benefits

The participants agreed to a high extent that the
video of their micro-teaching provided other benefits.
Specifically, aside from serving as souvenirs, the videos
helped them identify things that they can reflect on
(what they have done, what they needed to do); showed
weaknesses or mistakes and strengths; aided recall on
what transpired; and served as a permanent record of
their micro-teaching that can be replayed and later used
as a basis for comparison after they have graduated.
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CALLTO ACTION

Facilitators of subjects involving teaching strategies, where micro-teaching is done,
may consider taking videos of their students with their permission. Then showing the
video to other students as an aid in stimulating reflective thinking at an early stage.
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